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2.0 FOUNDATIONS OF EDUCATION

2.1 Evolution of Indian Education
Credits: 4
Semester: 5-1

2.1.1 About the Course

The course seeks to develop an understanding among student teachers of the evolution of
education in India that would allow student teachers to locate themselves within the larger
system of education. The course aims at orienting student teachers to the historical perspective of
Indian education including the development and features of education in ancient India such as
the Gurukuls, post-Vedic period, during Mauryan and Gupta empires, during colonial era and
post-independence period, and future perspectives about education development in India, and
progression from Education 1.0 to Education 4.0 etc. This course also provides an overview of
the contribution of Indian thinkers to evolve Indian Education system — Savitribai and Jyotiba
Phule, Rabindranath Tagore, Swami Vivekananda, Mahatma Gandhi, Sri Aurobindo, Gijubhai
Badheka, Pt. Madanmohan Malaviya, Jiddu Krishnamurti, Dr. Bhima Rao Ambedkar and others.

2.1.2 Learning Qutcomes
After completion of this course, student teachers will be able to:
« discuss genesis, vision, and evolution of education in ancient India to the contemporary
India,
* enable themselves to shape their educational perspective to act as an effective teacher.

UNIT -1
Ancient Indian Education: Vedic Period
Vision, objectives and salient features of Vedic Education System.
Teaching and Learning Process.
Development of educational institutions: Finances and Management.
Famous Educational institutions and Guru-Shishya.
Education at the time of Epics: Ramayana and Mahabharata.
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UNIT-11
Ancient Indian Education: Buddhist and Jain Period
Vision, objectives and salient features of Buddhist and Jain Education System.
Teaching and Learning Process.
Finance and Management of Educational Institutions.
Educational Institutions: Nalanda, Taxila, Vikramshila, Vallabhi, Nadia.

Famous Guru-Shishya.
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UNIT - 111
Post-Gupta Period to Colonial Period
A. Vision, objectives, brief historical development perspective as well as salient features of

Education in India.

B. Teaching and Learning Process.
C. Finance and Management of educational institutions 0/
Uw 2
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UNIT -1V
Modern Indian Education

A. Colonial Education in India

*  Woods Despatch, Macaulay Minutes and Westernization of Indian Education

B. Shiksha ka Bhartiyakaran (Indigenous Interventions in Education)

(Bird's eye view of their contribution)

Swadeshi and Nationalist attempts of educational reforms with special reference to
general contribution of Indian thinkers —

Savitribai and Jyotiba Phule, Rabindranath Tagore, Swami \-"i'lr'ekananda,l Mﬂh§IMH
Gandhi, Sri Aurobindo, Gijubhai Badheka, Pt. Madanmohan Malaviya, !lddu
Krishnamurti and Dr. Bhima Rao Ambedkar others — to the education systems of India.

C. Education in Independent India

Overview of Constitutional values and educational provisions.
Citizenship Education:

* Qualities of a good citizen.

* Education for fundamental rights and duties.

Overview of 20th Century Committees, Commissions and Policies.
UEE, RMSA, RTE Act 2009: Overview and impact.

NEP 2020: vision and implementation for a vibrant India.

2.1.3 Suggestive Practicum

2.

3.

Prepare a report highlighting educational reforms with special reference to school
education in the light of NEP 2020.

Critically analyze the concept of good citizen from the perspective of education for
democratic citizenship.

Compare vision, objectives, and salient features of education during different periods.
Working out a plan to develop awareness, attitude and practices related to Fundamental
Rights or fundamental duties or democratic citizenship qualities, execute it in the class
and write the details in form of a report.

Sharing of student experiences (in groups) related to Indian constitutional values, help
them to reshape their concept and enable them to develop vision, mission and objectives
for a school and their plan to accomplish the objectives in form of a group report.
Analyses of current educational strengths and weaknesses of one's own locality and work
out a critical report.

Visit to places of educational significance and value centers and develop a project report.
Observation of unity and diversity in a social locality and matching it with unity and
diw€rsity in the class and work out a plan for awareness for national-emotional integration
or class to develop awareness, attitudes, skills, and participatory values, execute it in the
class and report the details.

2.1.4 Suggestive Mode of Transaction

The course content transaction will include the following:

Planned lectures infused with multimedia /power-point presentations,

Small group discussion, panel interactions, small theme-based seminars, group
discussions, cooperative teaching and team teaching, selections from theoretical readings,
case studies, analyses of educational statistics and personal field engagement with
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cducationally marginalized communities and groups, through focus group discussion,
surveys, short term project work ete.

Hands on experience of engaging with diverse communitics, children, and schools.

2.1.5  Suggestive Mode of Assessment
The assessment will be based on the tests and assignments.

2.1.6 Suggestive Reading Materials
Teachers may suggest books/readings as per the need of the learners and learning content,




5.1 Language 1 (As per the 8th Schedule of the Constitution of India)

Credits: 4
Semester: 5-1

5.1.1 About the Course

Language has undeniable links with all kinds of learning. Language enables an individual to
understand new concepts, exchange ideas and communicate thoughts with fellow beings. To
appreciate fully the role of language in education, one must begin to develop a holistic
perspective on language. Language needs to be examined in a multi-dimensional space, giving
due importance to its structural, literary, sociological, cultural, psychological. and aesthetic
aspects. The National Education Policy 2020 envisages imparting language skills as pant of
holistic education. It lays thrust on the need to enhance linguistic skills for better cognitive
development and the development of a rounded personality of the learners. This course aims at
enabling student teachers to enhance their ability to listen, speak, read, write and demonstrate
linguistic skills in an effective manner. Linguistic skills - listening, speaking, reading, writing,
speaking effectively - are fundamental to constructing knowledge in all academic disciplines,
and. participating effectively in the world of work and creating sense in the everyday life.
Through this course, the students will be able to enhance proficiency in reading with
comprehension, understanding, thinking, and conceptualizing. The course seeks to enhance
critical thinking abilities and effective communication skills of student teachers. The course
involves hands-on activities and practical sessions that help student teachers develop and use
linguistic skills in a variety of situations.

5.1.2 Learning Outcomes
After completing the course, the student teachers will be able to:
* Demonstrate knowledge and capacity for effective listening, speaking, reading, writing
and critical thinking.
* recognize the link between language and cognition and using linguistic knowledge and
skills for effective communication of ideas and thoughts.
e build inter-personal relationships and enhance social skills.

UNIT -1
Understanding Language, Communication and Cognition

A. Language, communication, and cognition; Definitions and functions of language. Types
of communication, Language, culture and society, Bi-/Multilingualism in India,
Language learning, translation, formal and informal communication, verbal and non-
verbal communication, gestures language skills (listening, speaking, reading, & writing)
nd the new-age technologies. Language as a means of communication and language as a

medium of cognition. )
B. Nature and process of communication: principles, Definition, and types; Language:
Definition, characteristics, functions; Language and society: language variation, ‘t;mgu::a;:
and dialect, language policy and language planning, language standardization:

Mult:lmguallsm in Indian context, Language as a means of communication and language
as a medium of cognition. )

C. The process of communication, barriers to communication,

written and oral




A.

communication, the story of human communication from early times to new age;
Language variation, Multilingualism.

Context of communication, the role of decoder, face to face interaction, turn taking,
conversation, politeness principles, opening and closing, regional variation, social

variation, the standard language.

UNIT-1I1
Understanding Grammar

Classification of speech sounds and letters, stress, pitch, tone, intonation and juncture,
parts of speech, identification of morphemes, word formation processes, sentences-
simple, complex, and compound, semantics and pragmatics, lexical semantics, speech
acts,

Production of speech sounds in languages; Suprasegmentals: stress, pitch, tone,
intonation; Word formation processes; Sentence formation, semantics, and pragmatics.
Identification of morphemes, word formation processes; Sentence formation, vocabulary

formation; Pragmatics and speech acts.
Sound production in the language; Coining new words, Speech acts.

UNIT - 111
Reading Skills

Reading comprehension, types of reading, text, meaning and context, reading as an
interactive process; strategies for making students active readers and developing critical
reading skills; Understanding denotative and connotative aspects of a text, Vocabulary
development through reading.

Features that make texts complex, reading as an interactive process, Strategies for
making students active readers and developing critical reading skills; Understanding
denotative and connotative aspects of a text, Vocabulary development through reading.

Reading discipline-based texts; vocabulary development

UNIT - IV
Writing Skills
Speech versus writing; Types of writing; writing for specific purposes (essays, letters, and
reports).
Language and style of Writing; Dealing with New Words (Academic Vocabulary
Building)
Summarizing and Paraphrasing techniques.
UNIT-V
Speaking skills

Speaking to learn and learning to speak; situational conversations and role plays;
tasks/activities for developing speaking (speech, elocution, discussion, debate,
storytelling, illustrations).

Activities for developing speaking, role play; The impact of culture on speaking.
Presentation and speaking skills; Practicing narrative skills; Body language, voice, and
pronunciation; Creating interest and establishing a relationship with the audience.
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UNIT - VI
Listening Skills
A. Why listening is important; kinds of listening; Listening strategies.
B. Need for modelling good listening behaviour; Listening across the curriculum, note
taking.
C. Listening Comprehensions and Recorded speeches/texts; Understanding of various
accents,
UNIT - VII
Academic wriling
A. Academic writing components; development of academic language; Activities to develop
academic writing skills.
B. Developing Critical, analytical, and interpretive thinking skills.
C. Learning to analyze.

UNIT - VIII
Critical thinking
A. Enhancing Critical thinking abilities; Critical Interpretation, Questioning and Challenging
your Beliefs and Values; developing ideas and evaluating an argument.
B. Observing a problem, describing the problem, framing the problem, comparing, and
evaluating a problem.

5.1.3 Sugpestive Practicum
1. How do you interpret every day and reflect what you read? Prepare a report.
2. Analyze a recorded video from the perspective of voice and pronunciation and write a
report.
3. Observing, describing and frame a problem and evaluating it.

5.1.4 Suggestive Mode of Transaction

Teaching this course will involve a mix of interactive lectures, tutorials, and practical involves
such as discussion, role plays, projects, simulations, workshops, and language-awareness
activities. The teaching intends deeper approaches to learning involving in- class room
discussion, developing the critical thinking/ problem solving abilities among the students and
will also focus on situations where in our daily lives the one would be performing tasks that
involve a natural integration of language skills. The students are expected to read assigned
chapters/ articles before the session and the course requires active participation from the
students.

5.1.5 Suggestive Mode of Assessment
The assessment of the learner will be primarily based on the assessment of both linguistic and
communicative skills using a battery of tests and test types, group work and projects.

5.1.6 Suggestive Reading Materials
Teachers may suggest books/readings as per the need of the learners and learning content.
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5.3 Art Education (Performing and Visual) and Creatjve Expressions
Exemplar 1 - Puppetry

Credits 2
Semester 5-1 and §-7

5.3.1 About the Course

Engagement with various forms of art as self-
appreciate them has been an important concern i
Is premised on the claim that forms of self-

expression and need to develop sensibility to
n educational theory and practice. This concern
expression contribute immensely to the development
of cognitive, affective, and psycho-motor dimensions among children, as well as that through
one or another art form, children come to explore ways of expressing themselves. Further, it is
also the case that critical appreciation of ant enables children to form Judgments of a very special
kind, namely, aesthetic Judgment. This enables students as they grow into adults to have focused
attention on making sense of and appreciating cultural productions.

Children enjoy artwork a lot. They explore and find meaning in artwork. Their psycho-motor
skills get developed through art. The huge element of socialization is acquired through different
forms of art. They get to know each other and understand each other and make friends through
art, They develop their peer group through getting involved in art forms. Learning to work with
others is also achieved through art. It gives them space to think independently, create and reflect.
It is one space where all the three are involved- hand, head, and heart.

Therefore, educational practitioners that the students of MA Education aim to be, will need 1o
bring an clement of art in practices that they engage in. To be able to do this, they need an
appreciation of art in general, familiarity with one art form, and basic skills and capabilitics to be
creative and artful. Additionally, they should be familiar with some critical debates in art
education, even if their work is in other subject areas.

To this end in the first semester students will do one course that aims to help them recognize and
appreciate the importance of aesthetic Judgment, develop familiarity with an art form and basic
skills to be creative and artful in their expressions. Skills develop from practice, therefore hands-
on training in doing art will be emphasized in this course. This course aims to help students
develop a habit of performing skillful activities that are essentially aesthetic and artful which is
expected to contribute to other educational practices that they develop in other courses in the
programme. Therefore, this course will explicitly relate this skill to activities that practitioners of

education engage in, like teaching, development of teaching-learning material, and content of
other subject areas wherever possible.

Puppetry

Puppetry is an integrated art form, which takes into its fold everything from fine arts to
performance. Puppetry is one of the oldest forms of performing art. Puppetry has evolved over
the years into a sophisticated form of art. The Journey was very interesting with a lot of ups and
downs. There are thousands of forms of puppetry from simple finger puppets to highly complex
puppets played by more than 3 people, Each country has a puppet form, why country, each area
in a country has a puppet form, Hence, in India you will find many, many forms of puppetry.

In puppetry there are two main aspects. One the designing and creating of puppets and the other
playing. or performing puppetry. These two skills are different. Designing will need a lot of
thinkfng, visualization, and technical skills while performance’ will need high level

[N~
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make a consolidated a high range of skills. In this

course, students are exposed to different forms of puppets and puppetry. There will be a
discussion around the forms and the aesthetic sensc of puppetry. _I.mcr the students are
encouraged to prepare, design and create puppets. They then prepare seript and play ic puppets.
This creation of the puppets together in small groups with a lot of discussions and give and take
helps the students develop working together skills and conceptual understanding.

communication skills. Hence, together they

Learning Outcomes
After completion of this course, student teachers will be able to:
« articulate the importance of aesthetics and art in elementary education,

« demonstrate their familiarity with and appreciation of puppetry,
* design puppets,
e practice and create a short puppetry show.

UNIT-1

Importance of Acsthetics and Art education (2 Sessions)
In this unit the basic idea of aesthetics and art, and ways in which the aesthetic dimension
manifests itself in human life will be discussed. Using various examples of art, students will
engage in identifying aesthetic aspects of daily life, develop aesthetic judgment, and gain
familiarity with the role of art in education. Students will also be introduced to three aspects of
art in education: The value of art itself and its use as an instrument in education; moral
dimensions of works of art and the controversial distinction between the value of Popular art and
High art.

UNIT - 11
Designing Puppets (6 Sessions)

In this unit, students will learn about puppetry, its history and specifically about how puppets
work. This unit will also discuss the imagination required to design puppets, visualize how
puppets will be used and the technicalities of designing puppets. These will be learnt by
designing puppets. Students will start with constructing finger puppets and move towards small
shapes through papers, like Fish, birds, rat - then they will design masks, flat masks, and masks
with dimensions. At the end they will design puppets with old newspaper. The puppets are
designed with old newspapers and colour papers. They decorate it and design it in such a way
that it can be played, performed. They prepare costumes and all other accessories.

UNIT - 11
Performing the puppets (4 Sessions)

This unit will engage in performance of puppetry and the level of communication skills required
to create a good engaging story and perform it with the help of puppets they have created. The
performance will be expected to relate to some activity in the educational context. Students will
perform the puppets they have designed. Initially each member will play their own puppets.
Later they will play in pairs, later they will be formed into a small group and asked to prepare
their own skits with the puppets. They conclude by performing in small groups. Their learning is
consolidated and reflected.

e




Discussion is held on how different aspects of puppet making can be incorporated in class room
processes of young children. Adapting the individual and group exercises done during the
puppetry course will be discussed to be used in the classroom situation.

5.3.3 Pedagogy )
The Pedagogy is basically hand-on training. More emphasis is given to experiential learning.
They do things and through doing learn about art and its connection to education. The process
takes you through different forms of art- fine arts, playing with colours, costume designing,
facial make -up, script writing, music, and performance.

3.3.4 Suggestive Mode of Assessment
Details to be determined by the faculty member as per applicable UGC norms.

Week wise break up of sessions

Sk no Topics Session fMlow Remarks
1 Aesthetics and art, art in everyday life,. | Based  on their
experience
2 Importance of art. Appreciation of art. Discussion
3 Art for art sake. Art with social | Debate
responsibility. art for social change
4 The world of puppetry. Different forms | Presentations
of puppetry.
5 Historv of puppetry Lecture
6 Preparation- finger puppets Hands on
7 Preparation of masks Hands on
8 Preparing puppets Hands on
g9 Performing individually Practice
10 Performing in pairs Practice
11 Performing in groups =3, 4, 5. Practice
12 Assignments Written.

5.3.5 Suggestive Reading Materials
Teachers may suggest books/readings as per the need of the learners and learning content.

7 o
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5.3 Arts (Performing and Visual) and Creative Expressions
Exemplar 2 - Theatre

Credits 2
Semester S-1 and 5-7

5.3.1 About the Course

The engagement with various forms of art as self-expression and the need to develop a

sensibility to appreciate them has been an important concern in educational theory and practice.
This concern is premised on the claim that forms of self-expression contribute immensely to the
development of cognitive, affective, and psycho-motor dimensions among children, as well as
that through one or another art form that children come to explore ways of expressing
themselves. Further, it is also the case that critical appreciation of art enables children to form
judgments of a very special kind, namely, an aesthetic judgment. This enables students as they
grow into adults to have focused attention on making meaning of what surrounds them and in

appreciating cultural productions.

Children are naturally tuned to appreciate art, as it
motor skills get developed through art. It gives them space to think independently,
reflect, while working with others. It is a unique space where all the three are involved- hand,
head and heart.

Therefore, students who aim to be educational practitioners, will need to bring an element of art
in educational practices that they engage in. To be able to do this, they need an appreciation of
art in general, familiarity with one art form, and basic skills and capabilities to be creative and
artful.

To this end in the first semester students will attend one course that aims to help them recognize
and appreciate the importance of aesthetic judgment, develop familiarity with an art form and
basic skills to be creative in their expressions. Skills develop from practice, therefore hands on
training in doing art will be emphasised in this course. This course aims to help students develop
a habit of improvising on theatrical performances that include following aesthetic judgement at
all stages, which will contribute to other educational practices that they develop in the larger
programme. Therefore, this course will explicitly relate this skill to activities that practitioners of
education engage in, like teaching, development of teaching-learning material, and also

producing content of other subject areas wherever possible.

activates their senses. Further, their psycho-
create and

Theatre
Theatre is a collaborative art form, and it is inherently interdisciplinary in its nature. [t comprises

many facets and skills like acting, directing, writing, designing the sets and costumes, make-up,
production, lights, sounds and music. All these elements and skill sets come together and are
stitched in the form of a ‘play’ which is performed live, in front of an audience. In the Indian
context. theatre has a deep-rooted history with its classical, folk, and other cultural forms until
other contemporary forms of theatre evolved in recent times.

Theatre education for children can play a vital role in their individual, social, and emotional
development. It teaches them the values of trust and interdependence, makes them confident to
express themselves and helps them learn to work in a collaborative environment. It develops

their ability to contextualise, critique and discuss certain questions and thoughts they encounter

in everyday life. It further helps them imagine, explore, and create theiroWwn narratives

Gl
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In this course, we will briefly talk about the aesthetics of theatre and how theatre exists in
different forms. The students will learn some basic theatre tools that will help them create and
perform a narrative they collaboratively arrive at.

In simple terms one can say theatre has two major aspects i.c., creating the script and then
performing it. Body is the primary instrument in any theatrical performance accompanied by
text, material, visual and sound. This course will introduce students to these aspects of any
theatre performance, in the form of direct experience by doing this themselves.

5.3.2 Learning Outcomes
After completion of this course, students will be able to:
* articulate the importance of aesthetics and art in elementary education,
* demonstrate their familiarity with and appreciation of theatre,
*» learn basic theatre tools of improvisation, ideation, and creation of a script,
* create a short performance with educational possibilities.

UNIT -1
Importance of Aesthetics and Art education (2 Sessions) .
In this unit the basic idea of aesthetics and art, and ways in which the aesthetic dimension
manifests itself in human life will be discussed. Using various examples of art, students will
engage in identifying aesthetic aspects of daily life, develop aesthetic judgment, and gain
familiarity with the role of art in education. Students will also be introduced to three aspects of
art in education: The value of art itself and its use as an instrument in education; moral
dimensions of works of art and the controversial distinction between the value of Popular art and

High art.

UNIT - II
Introduction to Theatre, and Beginning with the body (3 Sessions)

We will discuss some core essentials in the aesthetics of theatre like the performance, the
makers, the audience, and the context and how we relate this to the world around us, in everyday
lives. In this unit, we will discuss examples of how theatre was used in social movements that
have contributed to educating the larger population about important social issues. Additionally,
we will also learn from practices and approaches of theatre groups like Budhan Theatre who
work with denotified tribes, and Manalmagudi who work closely with physical nonverbal
theatre. Exposing students to these approaches will lead to rich discussions on the role of theatre
in pedagogy and practice.

In this unit, students will learn certain principles and awareness on how to use their body and
voice in a given space and time, with respect to other bodies. There will be several games,
exercises that will familiarise them with certain basics of movement, voice, acting and thereby
create improvisations and images in a given context. The activities and tasks will be both in

individuals and groups.
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5.4 Understanding India (Indian Ethos and Knowledpe Systems)

Credits 2
Semester: 5-1

5.4.1 About the Course

At a time when the world finds itself deep in dynamism, led by technological innovations and
environmental changes, there is a need for an inward-looking approach to building the young
minds of a country. By looking inwards, one not only finds a sociological belongingness but also
a spiritual and intellectual rooting in these changing times. The course provides an overview of
India’s heritage and knowledge traditions across key themes of economy, socicly, polity, law,
environment, culture, ethics, science & technology, and philosophy. It places special emphasis on
the application of these knowledge traditions, helping students to noy only know and appreciate
India’s heritage and knowledge traditions but also to independently evaluate them through a
multidisciplinary lens. This evaluation would produce valuable lessons for obtaining transferable
and 21st-century skills. The course requires no pre-requisite knowledge or understanding. Spread
over two years, the course will establish foundational knowledge and build upon it. It will allow
students to have a basic understanding of the traditions of India and how it has evolved over the
years. The course is designed to enable student teachers to outline and interpret the processes and
events of the formation & evolution of knowledge of India through a multidisciplinary lens; to
evaluate the diverse traditions of India to distinguish its achievements and limitations, and to
develop and articulate an ethics-based education rooted in Indian thought to their students in the
classroom context.

5.4.1 Learning Outcomes
After the completion of the course, students will be able to:
s recognize the vast corpus of knowledge traditions of India, while developing an
appreciation for it.
= apply their acquired research and critical thinking skills in multidisciplinary themes,
* summarize and pass on their learnings to their students of different Indian traditions in an
easily digestible manner.
UNIT -1
Introduction to the Knowledge of India
A. Definition & scope; Relevance of this knowledge,
B. Need to revisit our ancient knowledge, traditions, and culture.

UNIT - 11
Culture - Art and Literature

A. Fine arts (traditional art forms, contemporary arts, arts & spirituality, arts and Identity, and art
and globalization);

B. Performing Arts (Indian dance systems, traditional Indian pieces of music, visual arts, folk
arts, etc.,).

C. Literature (Sanskrit literature, religious literature, Indian poetry, folk literature, Indian fiction,
Sangam literature, Kannada, Malayalam literature, Bengali literature, etc.
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UNIT - ITI
Polity and Law ;
A. Kingship & types of government (oligarchies, republics); Local administration (village
administration);
B. Basis of Law: Dharma & its sources; Criminal Justice: police, jails, and punishments;
Lessons from Chanakyaniti; Lessons for modern-day India; Towards a tradition-driven
equitable and just polity and law system.

UNIT -1V
Economy
A. Overview of the Indian Economy from the Stone Age to the Guptas: The new -_;:urlt_urc_nl'
Urbanization (including castes, guilds, and other economic institutions; Harappan :::_wllll?ﬂllﬂn
economy; growth of agriculture and proliferation of new occupations; growth of writing);
B. Internal & external trade and commerce, including trade routes, Indo-roman contacts, and
maritime trade of South India; Temple economy.
C. Land ownership - land grants & property rights, land revenue systems. .
D. Understanding Arthashastra: Ideas & Criticism; Locating relevance of ancient Indian
economic thought in modern-day Indian Economy.

UNIT -V
Environment & Health

A. Understanding Equilibrium between Society & Environment: Society’s perceptions of natural
resources like forests, land, water, and animals.

B. Sustainable architecture & urban planning; Solving today’s environmental challenges (best
practices from indigenous knowledge, community-led efforts, etc.).

C. India’s Health Tradition: Ayurveda, Siddha, Ashtavaidya, Unani, and other schools of
thought; Lessons from Sushruta Samhita and Charaka Sambhita;

D. Mental health in ancient India: towards time-tested concepts of mental wellness (concept of
mind, dhyana, mind-body relationship, Ayurveda, yoga darshan, atman, etc.)

5.4.3 Suggestive Practicum
The modes of curriculum transaction will include lectures, Tutorials, and Practicum.
e Practicum will include organization of day trips that help student teachers watch
events relating to visual and performing art; activities that enable student teachers to
#idenlll"::/md record through photos, videos, etc. the elements of ancient architecture
still existing in the city around them; organization of Individual and group
presentations based on themes such as Polity, Law and Economy etc., organization of
a ‘Knowledge of India’ day in the institution to celebrate the culture (food, clathes,
etc.) that they would have been explored in lectures and tutorials; interactions with

family members, elders, neighbors, and other members of society about the evolution
of local systems and economy ete.

5.4.4 Suggestive Mode of Transaction

o Lectures will include learner-driven participatory sessions, and Guest lectures through
experts and practitioners, such as fine arts and performing arts practitioners along

with contemporary poets & writers t@iianlitym;z.



Tutorials will include Screening of documentaries and films followed by a discussion;
Learner-driven discussions in the form of focus group discussions (FGDs), Socratic
Discussions, ctc.; Debate/discussion can be organized to explain India's Vaad
tradition; discuss on how some of the ancient methods of teaching are relevant in
today's time; discussions that help ldentify ethical dilemmas in daily lives and
understanding the importance of ancient ethics and values to resolve them.

5.4.5 Suggestive Mode of Assessment
The approaches to learning assessment will include, for example:

* Supporting the curiosity and interest of student teachers in the selected themes through a
multi-modal approach, including regular assessments and actionable feedback that enable
learners to outline and interpret the processes and events of the formation & evolution of
knowledge of India through a multidisciplinary lens.

* Enabling the student teachers to demonstrate critical analysis and independent thinking of
the processes and events in the formulation & evolution of different traditions that help
student teachers evaluate the diverse traditions of India to distinguish its achievements
and limitations.

* Use of first-hand or second-hand experiences that enable student-teachers to develop and
articulate an ethics-based education rooted in Indian thought to their students in the
classroom context.

5.4.6 Suggestive Reading Materials
Teachers may suggest books/readings as per the need of the learners and learning content.
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Higher Fducation. Madhya I'radesh
Syllabus for B.AC in

Ancient Indian Histor . Culture and Archacology
04 vears UG Program (Annual Pattern)

Mart - \lnlludurlmn

I-]"-r'ﬂ'-';"l_nl_' Centificate course in ] Class : 3.A (17 T¥ear (1" Year) Session-
(Faciy" = | Year) - | Zoz1-22
SEE— : _ Subject ;- .ﬁ'."iU eut T uncdhan '}L\L\'cv'r\i i
!r_!_.___. Course Code | ALAIHCTT |

2. [ CourseT itle | Intraduction of Ancient Indian History, Culture and Archacolog)
| 3. L{—DUFEL‘ Type {corc course)

] Unit 1 A. Sources of Ancicnt Indian History: Archacological, Literary and Oral Sources ,
B- Definition of History. Culture. Archacology and Oral.
Unit 2 A. Introduction nfi‘r;c-hmnric;il Period
B. Introduction of Proto-listorical Period
C. Introduction of historical Period
! Unit 3 A. Relation of Archacology with other Subjects
B. Archacological Methods -
Unit 4 A. Introduction of Palacography
o = B. Introduction of Epigraphy
C. Introduction of Numismatics

Unit 5 A, Introduction of Ancient Indian Art

B. Introduction of Ancient Indian Architecture

4. Pr E-Reqmsnc _l_l:f_nm TN, : o i
5. Coursc Learning (Jutcnrm- (C1.0) o !
| The purposc of this paper is from the sources olancicnt Indian ImmmI culture and archacology. !
Introduction to the pre-historic period, Proto-historical period, historical period. introduction o |
the Palacography. Epigraphy, Numismatics. Relation ol Archacology with Other Subjects
Introduction to Archaeological methods -0l archacology. ingroduction o Tndian art andd
architecture. To maintain the glory ot ancient history, culture and archeology, it is our plan 1o
present this paper for the awarencss ol the students and also to reveal the introductory structure
of our ancient culture. This paper will help the students to understand the other papers ol ancient
Indian history. They will be able to grasp the ideas ol ancient sites and.human andseapes o
much meaningful manner. This paper wall also help students make their career plannmg as
Indian History has been a major part of any competitive exam. The most important outcone of
this paper is the enhancement in the proper understanding ol Indian History, Cubiure and |
f‘ﬁ.rclmtu!u'*\' . . .
| fa. Cr-_,:_lu v .IIm | 6 : - 3

I = - Y O 22 |
-! -— 1 ——— -
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TS LU o : 3 _ CMarks: 33
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Part-B. Content af the Conrse '

Total No. of Lectures- Tutorials- Practical (In honrs perwee RIL TS

——— .- : :
| Unit-1 [ A. Sources of Ancient Indian Hhistory, Archacological and  Lunerary | 18
! Sources B- Definition of History, Culture and Archacology _

i Unit-2 | A Introduction of Pre-hstorical Period 13 Introduction ol Mroto-lustoneal ' 18

" Period . Introduction of historical Period

|
U“it'j_l,__. A. Relation ul'ﬁrchnualng;-.' with other .‘fuﬁjccu o Ii 18
|

B. Archacological Methods

SV,

Unit-4 | A, Introduction Dﬂ‘nl_:lcc-grup]:.ﬁi._Tﬁlr-c'-m::'t_ia; of Epigraphy 18

C. Introduction of Mumismatics

Unit-5 | A. Inlmduclmn on of Ancient Indian Art ' BRET

B. Introduction of Ancient Indian Architecture
|_Kc:,'v.nrds [Tags: ‘Archaeology. Culture. Indian |'|.;‘\'|.-1‘.TI:'|" Palacography. Ipl;.,rm:-hy
‘Numismatics, Art, Architecture, Rock paintings. Prehistory, Proto history

Part —-C- Learning Resources
l..earmg Resources {Text BnnL Reference Book, Other IRResources)
Sugoested Readings Books:

e Allchin, B. and F. R. Allchin, The Rise u.l"li“n'n’t,m:mr in India and Pakistan
e FI9A, T, U, § 93T & O g
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e Percy Brown, Indian Architecture, Vol. |
. '\1n|mnl al Chadhar: Art Architecture and Archacology ol ln:ll a, New Delhi

« Mahesh Chandra Shrivastva: Ancient Hlstnry, of India
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